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SPECIAL
POINTS OF
INTEREST:

e Understand
why behav-

ior occurs

e Change
routines
and settings
to prevent
problem

behavior

e Teach new
skills

e Change
how you
respond to
behavior

© Andy’s Story

Andy is a seven-year-old boy
who loves to play sports
games with his friends and
read comics. He has a five-
year-old sister and a ten-
year-old brother. Andy ad-
mires his older brother, and
often tries to act like him.
At school, Andy has difficulty
completing math problems
and maintaining his focus
during independent seat-
work. At home it is always
difficult to ask Andy to sit
and his

down complete

homework. Andy is easily
distracted by what is going
on around him and often

‘“Having Andy do his home-
work has been so frustrating
that | also want to avoid it!”

-Andy’s mom
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becomes frustrated with his
Andy’s
brother sees him struggling,

homework. When

he often teases him by call-
ing him “stupid.” As Andy’s
he
and

frustration increases,
kicks the wall,

tears up his

cries,
assignments.
Sometimes he takes his an-
ger out on his sister and hits
her with his fists. To learn
more about how Andy’s
family dealt with the home-
work routine, look for this
symbol in the newsletter. @

What is Positive
Behavior Support?

Positive behavior support
(PBS) includes strategies for
preventing problem
by changing
routines and by teaching

behavior

and
The
goal of PBS is to improve

new social

communication skills.
quality of life, not only for
the child, but for all the
individuals within a child’s
social network.

Who Benefits from
Positive Behavior
Support?

PBS is used in a variety of

situations and contexts, with
different types of problem
behavior, such as aggression,
property destruction, and
self-injury.  Both,

with and without disabilities,

children

can benefit from PBS across

home, school, and

community settings.

What is a Functional

Behavioral Assessment?

A
assessment (FBA) is a process by

functional behavioral
which information about why a
child engages in problem behavior,
is gathered. The primary objective
is to determine situations and
settings that trigger and maintain
problem behavior, well

as as

socially appropriate behavior.
This information is then used to
create effective

an positive

behavior support plan.
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Children engage in behavior because it
is functional for them. Engaging in a
behavior helps a child obtain something
desirable or escape something undesir-
able. In some situations, a child may
engage in problem behavior to gain
access to certain people, items, toys,
activities, or pleasant internal sensa-
tions. In other circumstances, a child
may seek to avoid or escape these
same things, if they are unpleasant to
him/her. To understand why a child
engages in a particular problem behav-
ior (i.e. the function of the behavior), it
is important to understand what trig-
gers the behavior, what the behavior

The way routines and settings are pre-

sented to a child can increase or de-
crease the likelihood of problem be-
havior. Common family routines in-
clude getting ready for school, com-
pleting homework, doing chores, going
out in the community, and getting
ready for bed. Children are less likely
to engage in problem behavior when
their routines occur on a predictable
schedule and when there are clear ex-
pectations about how they should be-
have. One way to prevent problem
behavior during routines is to make
changes in the physical setting. For exam-
ple, a child is likely to be distracted
from his homework assignment if he is
sitting next to a window, the television
set is on, or other children are playing

looks like, and what happens immedi-
ately following a problem behavior.

© Andy’s Story

Andy’s parents scheduled a team meet-
ing with Andy, his grandmother, his
teacher, and his boy scout leader to
begin assessing the function of Andy’s
problem behavior at home. The team
made a list of the settings and routines,
and scheduled times to observe Andy’s
Andy’s
began observing carefully what hap-
pened immediately BEFORE the prob-
lem behavior, what behaviors occurred
DURING difficult routines, and what
happened right AFTER Andy engaged

homework routine. parents

nearby. A solution to this situation
would be to alter the physical setting
during homework time so that the
child is not easily distracted, (for in-
stance, close the kitchen curtains or
create a quiet place for homework).

© Andy’s Story

Andy usually completed his homework
at random times of the day and in dif-
ferent places within his home. Andy’s
parents thought that it would be help-
ful to establish predictable times for
Andy’s They
scheduled a family meeting to decide

homework routine.
when and how to implement an after-
school routine for all the children. The
children chose a thirty minute period
after school to do whatever they

in problem behavior. They learned that
Andy engaged in problem behavior
whenever he was given a large number
of difficult math problems. Less intense
problem behaviors (crying, kicking the
wall) occurred first, and escalated into
tearing up his assignment and hitting his
sister. Andy’s parents also noticed that
whenever he tore up his assignment
and kicked his sister, they would send
him to his room. They realized that
this was reinforcing Andy’s problem
behavior, as he not only was able to
escape from his homework, but also
once in his room, he would engage in
fun activities, such as reading comics.

wanted. Then, from 4:30-5:30 PM, all of
the children work on their homework.
Andy’s mother hired a teenager to take
care of Andy’s sister during this time,
so that she would be able to concen-
trate on helping the boys with their
homework. Andy now works at the
kitchen table facing away from the win-
dows so as to not be distracted, and
Andy’s older brother works at a desk
in his bedroom. In addition, Andy’s
teacher agreed to make some changes
to Andy’s homework assignment so
that Andy receives a mixture of easy
and difficult math problems. By modify-
ing the homework, Andy can experi-
ence a higher level of success while still
working on the harder math problems.

The KIPBS Online Library includes
three major sections:

Introduction to PBS- This section
includes basic information about PBS.

Community Library— This section
provides information from a variety of
perspectives to assist members of a
PBS team.

KIPBS Library— This section pro-
vides more detailed information about
PBS for anyone interested in learning
how to facilitate PBS plans.

Visit the new KIPBS Online Library at_http://lwww.kipbs.org/Library/

KIPBS NEWSLETTER

VOLUME I, ISSUE 2



VOLUME I, ISSUE 2

PAGE 3

An important strategy for preventing
problem behavior involves teaching a
child appropriate ways to communicate
what he/she wants or needs. For in-
stance, over time, a child may learn that
if she cries and screams when she can-
not reach a wanted toy, that an adult
will help her by handing it to her. A
strategy to prevent crying and scream-
ing to obtain toys could involve
prompting the child to ask for help.
This new communication skill (asking
for help), is intended to replace the
problem behavior (crying and scream-
ing). A child is more likely to learn a
new communication skill if this skill is
easier to perform and achieves the
same outcome as the problem behav-
ior. This may mean more work on your

part: At first, you may need to anticipate

what your child wants to communicate
and prompt him/her to use the appro-
priate communication response. It is
also very important to praise the child
for appropriate communication and
honor requests as much as possible, to
establish the new communication skill.

© Andy’s Story

Andy’s team decided that one way to
prevent problem behavior would be to
teach Andy to ask his mother for help
on difficult math problems. At the begin-
ning of the homework routine, Andy’s
mother reminds him to ask for help
when he experiences difficulties with a
math problem. In addition, Andy’s
mother watches for any initial signs of

frustrations (ex. frowning, beginning to
cry), so that she can prompt him to ask
for assistance. At any point in time
when Andy asks for assistance, Andy’s
mother makes sure to listen and try to
help right away. Another strategy that
Andy’s parents introduced was to teach
Andy to break his large homework as-
signment down into smaller pieces to
make the activity less overwhelming.
Andy was taught to write down the
different assignment sections on a sepa-
rate paper and physically cut this page
up into puzzle pieces. Andy then com-
pletes one piece at a time, putting the
puzzle back together. After each puzzle
piece completed, Andy reinforces him-
self by taking a small break.
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| PBS plans include strategies for re-
| sponding to both appropriate and prob-
lematic behavior. The way in which you
respond to a child’s attempt to commu-
nicate will either increase or decrease
| the likelihood he or she will use this
| skill again in the future. For example, if
| you are busy when your child asks for
help and you say “I'll help you in a min-
ute”, the child may engage in problem
behavior to try to get your attention
! and assistance right away. If a child con-
| tinues to engage in problem behavior
| after you have taught a new skill, it is
| important to determine if the new com-
\nunication skill is really more efficient

Antecedent
(before) mm

Difficult Math Prob-
lems During Home-
work

and effective than the problem behavior,
at obtaining what the child wants. Al-
though it is not always possible to pre-
vent problem behavior, it is important
to decrease the likelihood that the
problem behavior results in what the
child wants, needs, or likes, in order
to decrease its effectiveness, and this, in
turn, will decrease future occurrences.

© Andy’s Story

Andy’s parents decided it was important
not to send Andy to his room after he
engaged in problem behavior because
this was allowing him to escape his
homework. In order to avoid sending

\

Andy to his room for hitting his sister,
they made sure that his sister was not in
the same room when Andy worked on
his homework. Andy’s parents also made
extra copies of the assignment, in case
Andy ripped it up. If Andy destroyed his
homework paper, his mother would
quietly place another copy on the table
when he appeared calm. Andy could
leave homework time early if he finished
his assignment but he had to finish his all
his work before other activities were
made available to him. Once Andy com-
pleted the entire homework assignment,
he could choose from a number of ac-

tivities he really enjoyed. P
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What is KIPBS?

The Kansas Institute for Positive Behavior Support
(KIPBS) at the University of Kansas was established
in collaboration with the Kansas Department of
Social and Rehabilitation Services (SRS) to create

KJ4PBS

Kansas Institute for
Positive Behavior Support

KIPBS

University of Kansas

c/o Rachel Freeman and/or Amy McCart

Dole Human Development Center
1000 Sunnyside Ave., Room 1052
Lawrence, KS 66045

Phone: 785-864-4096

Fax: 785-864-1284

E-mail: kipbs@ku.edu
Website: http://www.kipbs.org

statewide training in PBS.

KIPBS Mission

One mission of KIPBS is to provide easy access to

information for families, case managers, and other
professionals about PBS. To learn more about PBS,
go to our website: http://www.kipbs.org

Become a Member of the International
Association for PBS (APBS)

Learn more about how to prevent problem behavior and
meet family members who are using PBS at the next
APBS international conference. For more information
go to: http://www.apbs.org

Any homework assignment can be
turned into a game — all you need is a
little creativity. Many commercial games
can be modified to include homework
activities. For instance, a board game
may require the toss of dice to obtain a
number for moving forward to win the
game. Instead of tossing a pair of dice,
ask your child to answer one homework
question. Establish ahead of time how
many moves the child can make for a
correct and partially correct answer. If
the question is incorrect, allow the child
to advance forward only one spot. This
allows the child to participate even

when he or she has not answered
correctly so that correct answers
are not a requirement to partici-
pate. All children can join the fun

Any homework assignment can
be turned into a game - it just
requires a little creativity.

and use questions from their own
homework, making the game a
learning experience that meets eve-
ryone’s needs. Adults can be in-
volved in the game and actively par-
ticipate with the children. Before
starting the game, ask the children
who will be playing to create ques-
tions from previous homework as-
signments, computer games, televi-
sion shows, or sports events.
When it is the parent’s turn to
move forward, the child can ask the
questions and decide whether the
answer is correct.

Functional Assessment: Strategies to Prevent and Remediate Challenging Behavior in School

Settings by Lynette K. Chandler & Carol M. Dahlquist Published by Merrill Prentice Hall (2005)

This book provides an introduction to functional behavioral assessment including strategies and tools for

completing the process. Tips for identifying specific intervention strategies that are matched to the function
maintaining the problem behavior are described. Although this book is intended to assist professionals in school
settings, it is useful for family members as well.



